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Finding diversity in Christian Education

✝
introduction



“When a Christian school 
responds to the call of justice 

with a stance of hospitality 
materialized through supportive 

practices, policies, and 
relationships, the marginalized 

members will become less 
marginal” (Joldersma, 2016, p. 44).



As a white Canadian straight woman, I acknowledge that I am privileged. I 
acknowledge that I have been complicit in racist microagressions as an 

educator. What has been seen cannot be unseen. The goal of my project is 
to acknowledge with students that there is a problem and begin to 

transform the resources we use to represent the marginalized and show 
hospitality to every learner. My goal is that the “marginalized members will 

become less marginal (Jolderson, 2016, p. 44).

What is the 
goal? 



“But we open not only our arms; we open our minds and hearts 
as well; we shed our haughty airs and create a welcoming 
space for the other. Opening our arms to embrace implies an 
attitude of childlike expectation. Without an initiative of 
goodwill toward the stranger and the trust that something 
precious is going to come about through this encounter, 
cross-cultural communication in the name of hospitality will 
not happen” (Smith & Carvill, 2000, p. 100)

“Hospitality, humility, and hearing belong together” (Smith, 
2009, p. 120).

Hospitality & Belonging



Start

What’s NOT included? 

Forming a community and 
a community agreement

Every team or community 
experiences growing pains… 

How does this look in the 
wider context of a school?

navigate widen



Start

In order to execute the big project, groundwork must be laid. A teacher must create an inclusive and safe 
classroom community. In my classroom, this includes: 

Classroom community agreements - As a class, we take time to co-construct an agreement that champions love, 
acceptance, and respect.

Walls - this seems small, but it is critical that students belong and see that they belong. David Smith (2018) concurs 
saying, “Two of my primary resources as a teacher are space and time, and a key pedagogical task i designing what 
will happen with them” (p. 18). My classroom is not filled with pre-fabricated anchor charts and motivational 
posters. Instead, we co-construct anchor charts and the walls become FULL of student work and pictures of 
students from various activities, spirit days, and trips. The space becomes a community scrapbook. 

Planning - Before the year begins and as it goes, the teacher has a duty to source curriculum, novels, and resources 
from diverse sources. It is critical to plan in advance in order to make space for special months of representation (Ex. 
Black History Month, Asian Heritage Month, Indigenous History Month, etc.) 



navigate

Each class is different and each day is filled with moments to reinforce trust/community or threaten to break 
trust/community. Teachers must differentiate their approach with students and have grace for mistakes. 

Throughout the year, if students or teachers break the community agreement, we stop everything to talk about it as 
a community in order to restore relationships and trust. "In the context of schooling and education, [Restorative 
Justice] can be understood when students are valued as human beings to be honored rather than objects to be 
controlled, and underpins the shift from social control to social engagement" (Morrison & Vaanderling, 2012, p. 145). 
As Morrison & Vaanderling (2012) promote, we use restorative circles. If a student needs coaching that goes beyond a 
circle in the classroom, I stay involved and do not pass off the student to the office unless they pose a danger to 
themselves or others. 

I own my mistakes. If I speak in frustration, I apologize and make space to talk about it. I am part of this community, 
and I am committed to the community agreement. Part of doing this successfully is for me to greet each child daily, 
take a genuine interest in their lives outside of school, and share authentically about my own life.



widen

Schein (2017) suggests, “...what leaders pay consistently pay attention to, reward, control, and 
react to emotionally communicates most clearly what their own priorities, goals, and 

assumptions are” (p. 254). Therefore, As a leader, this community of belonging must extend 
outside of my classroom. The scope of this project will not allow me to do go into detail about 

the greater school community I work within, but if someone were to use the ideas in this 
project, they could consider (as I have)... 

● Student leadership - how can my students lead other students and mentor them into a 
community of belonging?

● What do the walls at the school look like? Who is represented? Who ensures that every 
student can see themselves?

● How do we audit our curriculum? Are we reading books from a diverse variety of authors?
● Who are the leaders at the school? Do they look as diverse as the student population?



Literacy Resources



Whose story?
● Following the above lesson, 

we complete a unit on 
Personal Narrative which 

champions each story. This 
lesson was created for this 

course. 

Independent Genre Study
(once a term, three terms)

This project already existed but 
has been edited and added to 
based on my learning in this 

course. 

Windows & 
Mirrors

Independent 
project

Literacy… click to see each

https://docs.google.com/document/d/1B54mHADxvFQuMXHtWw3YnEhhoaFjSzf3ha_1L7XdGgs/edit?usp=sharing
https://docs.google.com/presentation/d/17OqHJ_EsvNr1aQaPENK7KU1I7GymgcMB_7FUBZpdG4Q/edit?usp=sharing


The following is the “big” 
project piece. It is complete 

only because of the 
groundwork mentioned in 
the slides that precede it. 

This project was created as 
part of my learning for this 

course. 



Diverse 
data 



Data Unit

D

Spend time working out 
categories of diversity and 

then collecting data. 

Data collect

Ask students to 
problematize the data to 

draw conclusions

Analyze

A T A

Students research and share 
a book talk that proposes 
2-3 books that help reflect 

the holes they find. 

Talk

Actually buy books based on 
student pitches to help the 
classroom library reflect its 

readers.

Acquire 



Curriculum expectations

D1.2 - collect data to answer 
questions of interest… organize 
the data sets as appropriate in 

a table of values
D1.3 - select from among a 

variety of graphs… the type of 
graph best suited to represent 
various sets of data; display the 
data in the graphs with proper 
sources, titles, and labels, and 

appropriate scales
D1.4 - create an infographic 

about a data set, representing 
the data in appropriate ways… 
to tell a story about the data

C3.1 - solve problems and 
create computational 

representations of 
mathematical situations by 
writing and executing code, 
including code that involves 

the analysis of data in order to 
inform and communicate 

decisions

General Math Modelling 
Expectation: apply the process 
of mathematical modelling to 

represent, analyse, make 
predictions, and provide insight 

into real-life situations

OC2.3 - communicate in a clear, 
coherent manner, using a structure 

and style appropropriate to the 
purpose, the subject matter, and the 

intended audience
OC2.4 - use appropriate words, 

phrases, and terminology from the full 
range of their vocabulary, including 

inclusive and non-discriminatory 
language,... to communicate their 

meaning effectlvely and engage the 
interest of their intended audience.

OC2.5 - identify a range of vocal 
effects… and use them appropriately to 

communicate their meaning. 
OC2.6 - identify a variety of non-verbal 

cues, including facial expression 
gestures, and eye contact, and use 

them in oral communications 

Data CODING Literacy

Note: Math expectations are based on the Ontario 2021 Grade 9 Math Expectations. Literacy expectations are based on the Ontario 2006 Grade 8 Language Arts 
Expectations. The disparity between grades reflects the John Knox Christian School context in which grades are working one grade ahead of provincial expectations in 
mathematics. 



Learning Goals

● I can collect, represent, analyse, and problematize primary data

● I can consider representation and diversity using critical thinking

● I can research solutions to a problem I identify

● I can present my findings in a formal presentation

SUCCESS CRITERIA (Rubric)

https://docs.google.com/document/d/1UR2kb4FZBdpMIaR3Zd_E1hbH60hO6fArJDrO7XYHxXE/edit?usp=sharing


Lesson One: What kind of Data?
Minds On: 
● Class discussion around these questions:

○ What does it mean when I say John Knox Christian School is diverse?
■ Co-construct a list that includes denominations, ethnicity, gender, race, economic, ability,  age

○ If a visitor came to the school for a tour, how would they know we are a diverse school?
○ As your teacher, it is important to me that you are able to read books that are windows and books that 

are mirrors. What are mirror books? What are window books? (This is review from the literacy unit 
earlier in the year*)

○ Is it easier for you to find mirror books or window books?
Working On It:
● When I look at our classroom library, I wonder if we have books that are diverse. How could we find out?

○ Together, determine the need for an “audit”
○ Brainstorm the things we would want to look for in our books.

■ Narrow the field to race/ethnicity and gender in both authors and protagonists
○ Break students into small groups to discuss the best method to collect the data we need effectively

Consolidation:
● Have each group share their ideas about collection, help group reach consensus that we should use 

technology (Google Sheets) and work on it together to save time. 



Lesson Two: Google Sheets
Minds On: 
● Pull out a small bin of books which includes all Gordon Korman comedies.
● Explain that you looked in the library and surveyed one bin as a representation of the whole thing. Based on 

your observations, 100% of the books are written by males and 95% feature a male protagonist. 
● ASK: Do you agree or disagree with my findings? (Help students realize we need a full audit, not a sample)

Working On It:
● If we know we need a FULL audit of the library, and we decided that technology is the best way to collaborate 

on this, we need to decide the best way to use Google Sheets to collect data.
● By presenting my screen in a blank Google Sheets document, we can co-construct the audit form. 

○ THIS is one I created with students for this project. Students helped organize it, determined what to 
include/omit, and even how to use tabs to look at different genres for trends.

○ As we go, ask: 
■ How can we trust the data?
■ We can’t count the same book twice. What will keep us from doing this? (Create a system of division)
■ We need accountability to ensure we are carefully collecting. How can we build this in? (Work in pairs)

Consolidation:
● Using the newly created Google Sheets, with students, fill in JUST the teacher read aloud books (5 books) so 

students can see examples of how to use the audit. 

https://docs.google.com/spreadsheets/d/10q3Ad8yU0UOd1HXcmKx4A5OHlsASwp70g5yKET1i9ck/edit?usp=sharing


Lesson Three: Data Collection
Minds On: 
● Today we will audit our books. Partner up, ONE person has computer out to add data. 
● If we want the data to add up at the end, how do we need to write it in the Google Sheet (Numbers ONLY, not 

text so we can use formulas)
Working On It:
● Give students all the time to collect the data.

○ THIS is one I created with students for this project.
■ NOTE: Students determined what columns should be called and co-constructed a legend on the board. 

○ Students sometimes needed help determining race/ethnicity of an author and used Google to find out. 

Consolidation:
● When all data collection is complete, on the board, show them how to create a code to add up the data. Have 

pairs do this on their own genre tab. They should create a TOTAL row at the bottom
○ SUM(CELL:CELL)

● Ask: What do you notice about the data already?
○ Allow students to react
○

https://docs.google.com/spreadsheets/d/10q3Ad8yU0UOd1HXcmKx4A5OHlsASwp70g5yKET1i9ck/edit?usp=sharing


Lesson Four: Data Analysis
Minds On: 
● Say: I am still thinking about the data we collected yesterday. What are you thinking about?
● Allow students to discuss  what they see and feel.

Working On It:
● Give students a COPY of the audit so that they are working on their own Google Sheet and NOT collaborating
● Show students how to protect the cells with data.
● Ask students to investigate different ways Google Sheets will let them graph the data on different tabs
● Ask students to create a new tab and create TOTALS for ALL the data in one space (this allows for an 

assessment of their Google Sheets CODING. 
● Once they have a TOTAL tab, ask students to choose a graph they think best represents the totals they are 

looking at (Most will realize that CIRCLE graphs and histograms are the best graphs to look at data against 
the WHOLE. 

Consolidation:
● In pairs, let students “rant” about the data they have represented. 
● Ask pairs to share their findings. 

○



Lesson Five: Diversify
Minds On: 
● Ask: How did the data make you feel about our classroom library?
● What can we do about it? (Students will suggest buying better books/more books, talk about budgets and 

suggest that we could pitch some books to the Learning Team who could maybe find room in the budget for 
some more diverse novels. 

●
Working On It:
● Students are asked to pick ONE thing to focus on (ex. I want to see more female Science Fiction authors OR I 

believe we need novels featuring Asians as main characters).
● They will research THREE books that will help solve the problem they see. 

○ Conversations about “approrpaite happen here… magic, language, sexual content in a Christian school… 
● They will create a 1 minute pitch presentation.
●

Consolidation:
● Once presentations are completed, students will present live to the class. 
● Students will watch the pitch and collect their thoughts on a page like THIS.
● Students will then choose a few students to represent their class to the Learning Team.

○

https://docs.google.com/document/d/10Uo3G4BmYZCdV2dJw0Wao4CPVyOjk9SD21eyRc9BmHg/edit?usp=sharing


This is a finished 
presentation for 
the Learning Team

https://docs.google.com/file/d/1MZam_HOkV711NneD0f4pL5JQ9n1dC3rT/preview


Reflection on Diverse Data Unit
Things that came up 
that I don’t want to 

forget over time



It should be unsurprising, after a course which championed students co-constructing and 
leading their own learning that this project took us into conversations I did not expect. From the 
start, students were ready for conversations about diversity and representation. We had laid 
groundwork through a month-long unit around representation in video games and movies 
earlier this year. They enjoyed thinking about it, talking about it, and even arguing about it.

In the first lesson, we talked about different categories of representation. Students immediately 
talked about race and gender, but pushed our class to talk through ability, sexuality, and age. 
Students led lengthy chats about nationality and race and how they are different. Students 
shared about being first and second generation Canadian and how that is different from 
someone whose family has been in Canada for more than a hundred years even if they are both 
Asian, for example. 

Students asked about gender and if that should be just male and female or if there are other 
categories we should consider. I found myself “wondering” and asking questions more than 
providing answers. Questions like, “What is the purpose of categorizing gender?” One student 
asked why gender is always on ID and why that would matter. It was fascinating to watch 
students work it through together. My students decided on four gender categories: Male, Female, 
Unknown, Other. 



Another great conversation came when a student asked how to classify someone who is mixed 
race. Again, I responded with, “I don’t know! Let’s talk about that!” I “wondered” aloud if perhaps 
there are people who are mixed race that could help me understand. Two students in the 
classroom who are mixed race led this discussion. 

The key that continued to come up is that people are complicated. Someone is not just one thing. 
A person’s identity is creatively and uniquely composed of many factors and, my students argued, 
no two people have the same factors even if they are family. 

This complication helped us talk about stereotypes and why they don’t make sense. If a person is 
complicated, they can’t just fall into a stereotype. 

As I consider how to adjust and approach this project next year, I am not going to change much. 
In fact, I like not knowing exactly what my students will solidify and wonder. I enjoyed wondering 
alongside them and working it through together.

There have been times in my career in which certain topics made me nervous. I was afraid, for 
example, of saying the wrong thing or accidentally committing cultural appropriation if I taught 
Indigenous culture. This unit took courage and faith in my students that we could make mistakes 
together. I will never stop being a white, English speaking Canadian. Even though I teach and live 
from a position of privilege, and I may make a lot of mistakes along the way, it is critical that I 
continue to engage in these conversations. 



Finally, this project worked towards a greater understanding of reconciliation. As students work 
through Truth and Reconciliation Day, Black History Month, and Asian Heritage Month, they grow 
an understanding that harm has been committed that has resulted cultural injury. Just as God 
seeks to restore humanity to Himself, bridging the gap with His only son, students recognize the 
need for reconciliation as members of the human race. A day did not go by that we did not end 
up talking about God’s love and plans for this diverse world. 

Genesis regails us with a detailed account of the diversity of Creation, a story of how God 
intentionally gave us different languages, and “heroes” of the Hebrew story who were all unique 
in different ways. 

The Bible continues to share God using people of both genders, single people and married 
people, those who at one point sold their bodies for money, rapists, people with speech 
impediments, and murderers. Students can’t help but connect that if God loves everyone and can 
use everyone in His Kingdom, at the very least, we need to read stories for a wider variety of 
authors about more diverse characters in order to learn more about the people God has made. 

I was awed watching my students connect the dialogue we had with their peers. Conversations 
around race and gender continued at lunch time amongst people. Students asked other 
students about traditions they have. One student asked a student with ODD (Oppositional 
Defiance Disorder) what he needed to be successful. 

My classroom became as inclusive as I want its library to be. 
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